ABSTRACT
I INTRODUCTION
Recently the Ministry of Education (Ethiopia) has issued a working paper titled: Teacher Education System Overhaul Program, which include reforms designed to improve quality and increase accountability in teacher education [O-Saki, K.M., 2003 ].
Undoubtedly, the importance of the quality of teachers in improving the quality of education is far beyond the question. Therefore, quality improvement of our teacher education programme is indispensable. How ever the knowledge, skills and methodologies propagated in the system remain alien and never get assimilated in the school system. Further Teacher education continues to be viewed in isolation disconnected from the practical approach that shapes the role and performance of a teacher. [Pranati, P., 2001] What is needed is the education for sustainable development [Shallcross, T. and Robinson, J., 2007] -Satisfying the needs of the Present without Sacrificing the needs of the Future.
In this context, the existing vacuum in Ethiopian Teacher Education System between the planning and policies and its actual implementation, inhibiting the desired quality of a teacher and subsequently the quality of school education is enlightened with respect to the contemporary model of India [Narayana, M.R., 2006] .
II. Teacher Education ( B.Ed. ) II A Indian Context
At the outset, the System of School Education in India and the Development Thereof has been presented briefly in Table  1 
The Formal Details
The Bachelor of Education in India will be of a duration of at least one academic year and the details of the program are given below.
[ www.ncte-in.org ].
1(a) Eligibility for Admission
• Candidates with at least 45% marks in the Bachelor's / Master's Degree with at least two school subjects at the graduation level are eligible for admission.
• A candidate for admission to B.Ed.
Course has to qualify at the B.Ed. 
1(b) Curriculum Transactions
The total number of working days/ working hours for the entire course duration, the structure of the course, the scheme of instruction and the scheme of examination are presented below in detail. ----------------------------------------------------------------------------------------------------------- 
Hrs Grand Total Hrs (A+B+C+D+E) 1080 Hrs
Further details regarding the curriculum of each paper can be referred at www.nctein.org. • In addition to the above combinations (among which one has to be chosen), two languages (English + Local language) and Indian Heritage and Culture serve as the common subjects.
• However, the authors opine that the flaw in Indian education system is that B.Sc. should have been of 4 years duration befitting the western standards (with the addition of few more subjects), so that the prospective student would have had further choice to continue his education abroad. In contrary at present an Indian student of B.Sc. stream has to complete his M.Sc. in order to seek admission for further studies abroad.
II B Ethiopian Context
Corresponding to the Indian situation, the Teacher Education in Ethiopia can be broadly classified into Diploma level and B.Ed. (excluding the certificate level).
The Bachelor of Education
• It must be clear that neither mere curriculum revision nor the establishment of institutional facilities will suffice to improve the quality of teacher training in a country [Pranati, P., 2001 ].
If so, what factors shape the teacher quality? The policy and planning are also very important. According to the present Teacher Education Policy of Ethiopia neither the subject content nor the professional content are given sufficient emphasis (as clearly indicated in Table 3 ).
Attempting to identify the factors that boost the effectiveness of third world schools, the policy makers and researchers often focus on basic material inputs (such as text books, desks (or) expenditure). But inquiry within the west and some of the developing countries continues to shift away from this production -function metaphor, instead focusing on achievement effects stemming from teachers quality and teaching practices. Yet these two aspects of school effectiveness have received little empirical attention in the third world [Bruce, F., 1991] .
Further, recent assessment on Teacher Training Programme in Jimma University has revealed that the Practicum-Courses are emphasized more than needed and create a negative impact on other relevant (particularly the subject) courses. More over the relevant courses have been left-out (or) given less credit hours that do not allow adequate coverage of the content and appropriate attention by the student teachers, affecting the time management of the program and consequently the academic knowledge of the trainees. Also in the new pre-service teachers training policy of Ethiopia, the degree nomenclature is changed from B.Sc./B.A. to B.Ed. and the student teacher perception about the B.Ed. nomenclature indicate that, it gives them no sense and they opine that it constrains them to join the other related jobs and that the B.Ed. nomenclature is less respected in the society than the B.Sc/B.A. Besides, 63.8% of the student-teachers prefer a training curriculum that gives an equal emphasis on the subject as well as the professional courses [Tadesse, W. and Meaza, F., 2007] .
However, the practicum courses are not given sufficient emphasis in Ethiopia in comparison with India in contradiction to the observation of Tadesse, W. and Meaza, F., 2007 , "that the practicum courses are emphasized more than needed" (since the total instructional hours of practicum in Ethiopia are about 336 owing to inadequate time whereas they are 540 in India due to the sufficient time).
Further more, using the model of the components of the knowledge base (Subject Knowledge) in teaching, emerging from the "Knowledge Growth in a Profession", a project at Stanford University it is revealed that the Subject Content and the Pedagogical Content should be given equal priority [Pamela, L.G. Anna, E. R., 1988] .
On the other side of the coin, David Boorer and Rosemary Preston (1987) , in their research have indicated that in the third world, historical and social pressures dictate appropriate styles of teaching which combine with egocentricity on the part of both teacher and student to inhibit efficient communication between them.
Beyond this, there is evidence of all forms of aggression (physical, indirect and verbal) among the Ethiopian secondary school students leading to poor outcomes in life. [Kinde, G. and Mekonnen, S., 2007] . what could be the possible solution to all these problems?
IV. DISCUSSION
Though not apparent, Careful Examination of all the above problems discloses that their origin lies in the conglomeration of B.Sc. & B.Ed. Programs, resulting in too many Credit Hours and too little time, less coverage of the content, in justification to both, the subject content and the pedagogical content, overburden on both the staff and students ultimately deviating from the desired quality. Also in the present teacher education system of Ethiopia, a student teacher can neither become proficient in subject nor in the professional skills [as clearly indicated in comparison at a glance (Table 3) ].
Further, according to the author's perception, the best possible solution to grab the student's attention at the secondary level is only the scholastic teaching, so that the young students can be aptly engaged in the productive work and will ultimately differ from all sorts of aggression. However the Scholastic Teaching depends on the Quality of a Teacher which in turn depends on the proper planning and policies of the Teacher Education.
In this concern, it is important to know that 1% increase in teacher quality, as measured by standardized test scores is accompanied by a 5% of decline in the rate of failure of students on standardized competency examinations. The corresponding impact on average (or) mean achievement of teacher quality is by contrast, quite modest 0.5%-0.8% per 1% improvement in teacher quality [Robert, P.S., and Elizabeth, A.S., 1986] . This further accentuates the significance of the magnitude of quality.
In view of all the above, It is suggested that the subject and the professional courses must be segregated as B.Sc. and B.Ed. respectively and the course duration would be 4 years for the B.Sc. Program (befitting the western standards so that the student can have an additional advantage) and one year for the B.Ed. Program. The student should not be overloaded with the time constraint and too many courses. Rather, covering apposite courses in depth would be fruitful.
The B.Sc. Degree holders can then plan for either B.Ed. (or) further education (or) a job in accordance with their choice. This situation will promote to attract more talented and academically prepared persons towards the teaching profession and hence the quality of school education through out the nation.
In addition, the traditional approach (Church education) of education [Girma, A., 1973] has to be integrated with the modern approach to transform a prospective student as a good social being.
V. Conclusion
The present government of Ethiopia has placed great importance on education and recognizes it as an essential component for development needs of the society [UNESCO Report 2004] . It would be very difficult to realize this objective without an apt policy in Teacher Education that can give sufficient time for a student teacher to acquire the adequate amount of knowledge. The main factor contributing to the enhanced quality of an Indian teacher (at secondary level) in comparison to an Ethiopian Secondary Teacher is attributed to the sufficient time that is provided to an Indian student teacher in order to acquire the adequate knowledge apart from the structural segregation of Subject (B.Sc.) and the Professional (B.Ed.) Courses.
Therefore, as mentioned in the above discussion, suitable policies and shift in the existing Teacher Education Structure are desirable with a Pragmatic Approach. The initiative has to be to translate policy to practice. An alternative paradigm towards quality teacher education cannot be visualized in isolation. There is a need for collaborative change. In the contemporary context, the Ethiopian school community, the teacher training institutions, the university system and the Government policies have to move collaboratively towards building a shared commitment for a paradigm shift in teacher education, so that the last glory of teacher education can be rebuild by giving due recognition to it as a profession. Hence a pragmatic vision towards quality teacher education is essential to transform teacher education as a strategy in it self.
